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EXECUTIVE SUMMARY ‘

A small scale research project was funded by tlyhéfi Education Academy
(formally LTSN) to explore and evaluate the useoté emergent practice placements
for allied health profession students at the Schbdlllied Health Professions (AHP),
University of East Anglia.

The research team comprised the course directdhéoBSc in Occupational Therapy
(AHP), the practice placement director (AHP) armhe time research associate. The
participants were two third year occupational tpgrstudents during their final
practice placement, a Youth Offending Team, a mémalth resource centre and
three academic tutors.

Project Aim:-

The aim of the project was to evaluate and devalppotocol for the distance
supervision of students in role emergent placementplacements which do not
routinely employ a profession specific supervisidhe diversification of practice
placement experience would reflect the currenti@ninter-agency and cross-
sectoral working and additionally increase the nemdnd range of placements
available to AHP students.

Methodology:-

The project adopted an action research methoddogwn as participatory
evaluation to inform and improve practice. Data waltected by individual
interviews, transcribed and then analysed by theethesearchers.

Summary of findings:-
Analysis of the data was used to identify the felleg themes which were then
explored in detail, using quotes to support spesifatements. The themes were:
* Planning and organisation
» Key Benefits
» Key challenges
» Factors for success

The findings provided evidence that in this smedlls study:

* The role emergent placements were highly succeasflilvell supported
using distance supervision.

* Both students and placement providers benefitad tree experience and
would be happy to repeat the venture thus exparttimgange of placement
provision. The students developed as secure piofeds in a remarkably
short space of time.

» Time must be allocated to preparation prior toglaeement, supervision of
the placement and quality assurance evaluationtaieplacement. Role
emergent placements are not a ‘quick fix’ for ptaeat shortages.

» Arrigorous protocol should be developed and useshture that all aspects of
planning and quality control are in place, andealdvith problems within the
placement as they may occur. If role emergent pi@ceés are undertaken at a
geographical location remote from the higher edananstitute then more



creativity is needed when considering who will pdevthe profession specific
supervision.

* Inthe placements studied the role emergent placemedel has been
beneficial to the occupational therapy professiogeneral as the value of this
service provision was exemplified. This however maybe the case if the
placement was problematic, highlighting the impoctof careful selection of
student, placement and supervisor.

This project is limited in scope but presents adapth evaluation of two role
emergent practice placements and the supervismoeps used to support them. As a
result of this evaluative study a dedicated prdtgcbeing written to support future
occupational therapy students in this type of pte&et and to encourage other allied
health profession students to explore the possixeof non traditional placements.

For further details about this project please atinta

Jill Jepson 01603 598356 j.Jepson@uea.ac.uk
Catherine Wells 01603 593317 catherine.wells@uea.ac.uk
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1. INTRODUCTION

1.1  Background to the project.

Practice placements are an integral componentegbith registration programmes
delivered within the School of Allied Health Prasemns. The curricula for both
occupational therapy and physiotherapy requiresthdents to undertake a minimum
of 1000 hours of assessed practice to meet the&@tatand professional requirements
of a competent practitioner. (CSP, 2002, Hocking less, 2002) Whilst these have
traditionally been undertaken in areas of healthsotial care there is an increasing
need, especially for occupational therapy, forglaeement experience to reflect a
wider range of learning opportunity, which betteflects communities with a variety
of occupational needs. The school has taken atweapproach to achieving this
experience through engaging with role emergentephants, i.e. services which
traditionally do not have an occupational therapigiost (Huddleston, 1999). Two
placements, one in the voluntary sector of mergalth, and the other in the judicial
service provided an eight week final year placemdnivas this learning opportunity
which led to a research project to develop a supeny protocol to underpin and
support the learning process.

1.2  The wider picture.
There are three key criteria which impact on thrgaaisation and delivery of practice
placements.

* The current UK government agenda continues to asa¢he numbers of
allied health professionals in training, (DOH, 2DC4 a time of
diversification of health and social care servitkas raising a tension
between supply and demand.

» There is a recognised national shortfall of placatnagailability which
constrains the development of educational prograsn(fésher & Savin
Baden, 2002, Healey, 2005, Craik & Turner, 2005).

* Anincreased need exists to assure the qualitystamtiards of placement
provision to ensure best practice (COT 2004, CSR28PC 2004, QAA
2001).

Historically there has been a perception that oattapal therapy placements would
be undertaken within traditional health and socaak environments, with other
opportunities being accessed to address the shoittvailability. However, the
current need to develop a more independent anchanmous practitioner, in response
to the re-provision of services, has led to a nayreamic system of professional
practice where clients are accessed within othendamf care. These non traditional
placements can be seen as offering some uniqupguginges to professional
experience, thus enhancing the student experiefseaind shift therefore has
occurred between using these resources as a sugpqlémplacement provision, to
developing them as a quality learning experiendéeir own right.

The School’s infrastructure to support all aspetislacement provision has also
been traditionally focussed on the areas which datrithe practice context. Thus
formal agreements are in place between the higheration institution (HEI) and the
placement provider, (the Trust). Profession spedépartmental staff have been
available to supervise the students, and the wik@apported by the network which
surrounds these organisations. Accessing leaoppgrtunities within the emerging



areas of care, the judicial system, the privatéoseeoluntary agencies and
independent sectors (COT 2004b), requires newegfied to enable these areas to
meet the learning objectives of the students. dédwelopment of these strategies
informed the development of the distance supemipiotocol for role emergent
placements.

1.3 Funding arrangements

A bid from the School of AHP was submitted to thgh&r Education Academy
(formally LTSN) for research assistant, transcaptand administrative costs.
Financial support for the academic staff involvedhe project was provided by AHP.

1.4  Project aims

The aim of this project was to develop strategiesrtable role emergent placements
that do not normally provide placement experiemcefter a high quality experience
which would enable the student to meet their legymbjectives.

15 Project objectives
The key project objectives were:-

» toidentify the needs of the two role emergent g@haents offered to enable the
placements to be undertaken

» to support the students and the placement perstmoeighout this process

* to provide distance supervision from the HEI

» to evaluate the learning process through discussitimall key players, i.e.
the school, the placement personnel and the stsident

* To develop a protocol for use in role emergent griaents

* To disseminate this information to enable the psede become a multi-
disciplinary approach

1.5.1 Description of the project
The project was carried out over the academic gea004/5.

Personnel comprised the project supervisor whissthe course director for OT, the
School’s Placement Director, and a part time reteassistant. All were based at the
School of AHP University of East Anglia.

The overall objective was to ensure in depth caasah with the placement
providers, the students and those offering supervisf the process through
individual interviews. The participants were pwply selected as an agreement to
proceed with these non traditional placements bdmktreached between the HEI, the
student, the learning environment and the facukynter offering supervision prior

to the learning experience being undertaken.



2. REVIEW OF LITERATURE

Professional literature within occupational ther&pg focussed on issues of supply
and demand in relation to the changing provisioplatement education. This
imbalance has been explored from a number of petisps, (Huddleston, 1999,
Healey, 2004, Craik and Turner, 2005). Fisher@adn Baden, (2002) recognised
the potential of modernising practice in relatiorthie changing face of health and
social care, but reflected some professional cadtmm managers regarding the
identity and ethos of occupational therapy wheressing role emergent learning
environments. Strategies to address the natitwatfall are offered, eg taking more
than one student, offering an inter-agency modehgupart time supervisors, (Fisher
and Savin Baden, (2002), and developing the plaogpool through accessing non
traditional opportunities which reflect the clientccupational needs eg working with
the homeless, (Heuber & Tryssenaar, 1996, Tott€hadt, 2001), and within mental
health, (Featherstone, 2003). Clear, effectiveragdlar supervision was the main
recommendation of these experiences, stating tbe foe a defined mentor within the
workplace for daily contact, and a supervisor apfsal from the HEI or the
occupational therapy service to provide the prodesd supervision required to
enable the student to meet the learning outcomes.

Bossers et al, (1997) explore the unigue learnpypdunity offered to students
through role emergent placements, seeing thidibsrating experience which
focuses on the life of the client, rather than alefining referral. They commented
on the personal growth required of the studentsiwihese environments,
recognising the reflection on action which occuédten engaged in distance
supervision. They viewed the lack of traditionalisture as a positive attribute,
which encouraged attributes such as initiativegpehdence, confidence and
motivation to develop as a result of, rather thaacuisite to, the placement
experience. These outcomes were reflected by tdatti, (1999) and Higgs &
Titchen, (2001) who considered the advantagesi®type of placement experience.
These professional qualities relate to the competenequired of a registered
professional. (HPC Standards of Proficiency 200@TCStandards for Education,
2004).

The professional and statutory bodies have prodspedific standards to assure the
quality of placement provision, (QAA Placement Lreag, 2001, the HPC standards
of Education and training, 2004, the COT Standévd&ducation, 2004) which
provide guidance in establishing practice learmngironments. The COT
Curriculum Framework, (2004) requires programmeadtvely seek placements
which reflect the rising flexibility in workplacegtterns and locations’, whilst the
Standards for Practice Education, (2004) recognisgominance of the NHS
placements and recommends developing experiereraénging areas.

The justification for expanding learning opportigstto the role emergent sector
seems evident, but it was apparent from the likeeathat there had to be a defined
structure which accompanied and underpinned tipsmance. Supervision and
organisation were key factors, and it was the neddrmalise these procedures to
ensure a quality learning opportunity for the stidehat led to the development of
this project.



3. METHOD

The aim of this project was to evaluate a pradtice way which would then inform
the theory and improve that practice (Robson 20@2form of action research
known as patrticipatory evaluation was used to aghikis aim; this has been
described as creating ‘a learning process for thgram recipients that will help
them in their effort to reach desired goals’ (Greead & Levin 1998 p239).
This section outlines the process used withinriirs project.
Key stakeholders:

* Undergraduate allied health profession students

» The Higher Education Institute, - University of EAsglia, (UEA)

» Health and social care providers who do not culyesthploy OTs
Environments:

» Statutory and non statutory health and social peveiders

» Higher education establishment

3.1 Summary of method i.e. stages of project

Method Participants
Identification of non-traditional Placement Director (UEA)
practice placements 2 students (undergraduate year3)
v
Development of proposed supervisiopnPlacement Director (UEA)
protocol Practice placement teams
Academic tutors
v
Practice placement Practice placement teams
Academic tutors
v
Evaluation interviews Students
Evaluation interviews Academic tutors
Placement Director
Evaluation focus groups Practice placement teams
v
Analysis of findings Research team
v
Plan for future Research team

3.2 Identification of Practice Placements
The objective of identifying additional practiceapement opportunities was to
explore settings in health and social care whiahetuly do not employ an
occupational therapist but where there may beid valle to fulfil i.e. role emergent
placements. For the purposes of this small scalegrthe intention was not to
discover an exhaustive list of potential role ereetgsettings but to find two or three
that would be willing to trial such a placement.

This project was undertaken within the studentialf@ week placement before
gualification, Placement 5. It was assumed thahisy/stage a student would be



knowledgeable about the roles occupational thecapyengage in, and have a clear
understanding of the philosophy of the occupatitinetapy process.

Within the occupational therapy curriculum, placeirteis an elective placement
which the students set up and organise individuailly support and guidance from
the placement team at UEA. There appeared to lbeason why this practice should
be changed for the project and two students idedtgractice placements in settings
which did not employ a registered occupationaldpest within the organisation.
These settings were:

* Youth offending team (statutory agency)

* Mental health resource centre (non-statutory agency

Once negotiation between the student and placepnenider was initiated and
outline agreement obtained, the Practice PlaceDieattor at UEA began
discussions to ensure the quality assurance qidtential practice placement
experience. The two agencies chosen were The Yofiiémding Team (YOT), part of
the judicial service and a mental health resouecgre (MIND) both of which were
local to UEA.

3.3  Development of Supervision Protocol
The aim at this stage of the process was to enlblagencies to provide a high
quality learning experience which was of benefibtth student and placement
provider. It was necessary to identify a day typ pieactice educator (non
occupational therapist) and a professional edugatmupational therapist) two
months before commencement of the placement tav ddio pre-planning and goal
setting. One role emergent placement had beerrtakda the previous academic
year, and this experience provided an evaluatiowiuided the process. Meetings
were arranged between the student, the univerdiby wwho would be providing
professional supervision, and the practice placéneam to ensure practices and
procedures were in place to support the initiative.

3.4 Practice Placement

The practice placements were undertaken simultateduring January and
February 2005. The students completed, and inéaceeded the learning outcomes,
demonstrating a highly professional approach topent practice. This outcome
assured all members of the teams that the reql@eeding could be successfully
achieved. On completion of the placements the staxfe of data collection was
initiated.

35 Data Collection

All personnel involved with the role emergent pieefplacements were interviewed
to represent the views of all stake holders inpitigect. Seven interviews were
undertaken, lasting between forty five minutes ane hour. The interviews were all
recorded and transcribed.

The project team intended that two focus groupslavba organised with each of the
placement provider teams to gain further insigtd the experience of taking an
occupational therapy student within the team.



Unfortunately, this was not possible due to théilitg to convene such a group
within the timescale of the project in one case tledunwillingness of team members
to allocate the time for this in the other. Therefall data gathered from the
placement providers comes directly from the indinldworking most closely with the
student and who provided supervision on a day yoodais.

3.6 Analysis

The data was analysed by the three researchezsdalrkey themes about strength of
the process, weaknesses, opportunities and chefiefipese themes were used to
develop recommendations for a way forward with tiyee of practice placement
opportunity and the development of a distance stigien protocol.



4. FINDINGS

4.1 Participant data

Participant Gender Age Experience
OT student 1 (OTS1) | Female 21 Third year undergtedu
OT student 2 (OTS2) | Female 22 Third year undergatedu
Academic tutor 1 Female 58 Qualified OT
(AT1) 13 years teaching experience
Academic tutor 2 Female 48 Qualified OT
(AT2) 5 years teaching experience
Academic tutor 3 Female 42 Qualified OT
(AT3) 2 years teaching experience
Placement educator 1f Female 70 Qualified nurse
(PE1) YOT Health co-ordinator
Placement educator 2| Female 41 Mental health worker
(PE2) Centre manager

4.3  Interviews

The findings from the seven interviews have beeyaed and grouped into four
themes. The information from all participants hasrbcombined for the purpose of
this report. The four themes generated are:

4.2.1 Planning and organisation
4.2.2 Key Benefits

4.2.3 Key challenges

4.2.4 Factors for success

These themes are discussed in further detail ifoll@ving sections.

4.2.1 Planning and organisation
Respondents highlighted the importance of pre-pianand organisation on all sides
as vital for a role emergent placement to takeglacnumber of key factors required
managing to support and maintain a practice plaoémean atypical setting; these
factors included:

» Assessment of practice placement viability

» Identification of distance supervisors

» Allocation of time for pre-planning activity

. Assessment of practice placement viability

An essential component of developing role emerglEmdements is the need for a
careful judgement to be made by the educationétutisn as to the viability of the
suggested placement. This is critical to ensurethi®required learning outcomes are
achievable within the workplace setting. This wesepted by all participants to be
the role of the profession specific practice plaeptiirector to ensure quality and
equity for all students:



‘...my responsibility was to make sure that the leayrxperience is actually suitable and students can
achieve their learning goals and basically it waghle placement. That's the role | had, if thatih
not happened, then the student would say thattibdynot had a fair experience...” (AT1)

The supervising tutors highlighted the potentialdonflict of expectations between
the parties involved. Careful assessment of theephent viability was required to
ensure the expectations of the university andghming goals of the student had
been met:

‘...(the placement) could have been quite happy te@nother pair of hands, from that point of view
the placement could have been fine, but from thdestt and what they should be achieving at in their

third year, that would have been way off the marntaT3)

It was clear from both practice placement educatastheir main expectation for the
placement was that the student learned about thieese@nd client group. It was
essential for the university tutors and directoextend this level of expectation and
ensure that the placement could provide a learaimwyonment which would achieve
all the required learning outcomes, thus enablegstudent to demonstrate their
professional competence.

. Identification of distance supervisors

The organisation of distance supervision and allonaf tutors was undertaken by
the practice placement co-ordinator at UEA. Forghoses of this project tutors
were asked to volunteer if they were interestetiatiing this role. The role differed
from the usual visiting tutor role for this findlggement as students are not routinely
visited on their elective placement but have emaitact at the halfway and final
assessment stage only. The practice placemenidagatsr maintained overall
responsibility for the supervision process. Theuregnent for a clearly defined
channel of communication was identified early ohi@ project, when one of the
students approached the university with some difiies, action from which
demonstrated the importance of a cohesive approach:

‘When things were happening | contacted AT2 and Ad&sonably regularly to make sure everything
was in place... it was very important that we did get mixed messages, if AT3 said one thing and |
said another and the student was in the middleasfd it would have been very difficult...” (AT1)

It was necessary for the tutors to familiarise thelwes with the practice placement
setting that the students were entering. In the cashe YOT placement this was not
an environment that any of the academic staff kpeence of and therefore
required some work on the part of the tutor to feamse herself with the working
environment that the student was entering:

‘| did have to take time to read up on the purpoSeOTSs, what they were trying to do and get
familiar with their aims and objectives and the stoaints on them. | had to understand the settiag t
OTS1 was in, it was unfamiliar to me as well...” (AT2

. Allocation of time for pre-planning activity

Prior to the placements taking place there wased bt spend time visiting the
practice placement educators and planning wittstheéents how supervision would
be utilised. Both placement educators were visiegite by academic tutors to
discuss the required learning outcomes for theepfant, expectations on and of the
student and how all parties could best work togetimachieve these.



The data from all participants indicates that firis-planning was successful in
ensuring that the students and educators felt stggpthroughout the placement and
had a clear knowledge of how to access help orcadvhen required:

‘...AT1 and 3 came, no problem, | knew where to gbri€eded any help.’ (PE2)

‘My tutor came out to check everything is okaytenms of the OT side, if | had any queries regaydin
knowledge, whether | was doing the right kind af¢h and also the paperwork...about how we have
done overall.’ (OTS1)

‘It was a good arrangement that AT3 and | had...ekibginning it helped me keep on track,
afterward, lots of it was just facilitation andtésing to what | did ...covering issues.’ (OTS2)

It was apparent from the data that time spent podne placement beginning to
understand the placement setting, build relatigrsshiith the educators and explain
placement goals was beneficial for the final outeom

4.2.2 Key Benefits
All participants highlighted significant benefitthis type of placement provision to
both the professional development of the studedttanhe practice placement
provider organisation. These benefits included:

* Reinforced learning of core skills

» Dissemination of the value of occupational therapy

* Thinking ‘outside the box’

. Reinforced learning of core skills

A striking benefit highlighted by all the participiz was the way in which working
within a role emergent setting allowed the studémtbink deeply about their core
occupational therapy skills and the unique contrdruthey can make to the
therapeutic setting:

‘| had to really develop my clinical reasoning #kilhad to be able to justify what | was doing arid,
I think in a lot of placements you have your sujmass there also as a therapist as back up, theslti
did not, | had to do it all by myself, | think mprfidence as a therapist really grew...” (OTS1)

Each student gave a presentation to their praptamement team which were
received extremely well and made a lasting impogsein the personnel involved.
Both of the educators spoke of the different perspe that the occupational therapy
student brought to the team and the positive etiettis:

‘OTs look at the strengths of people, and addrekgisns by using , maximising a person’s own
strengths and capabilities, and that was a verijip@shing for us as a team to take on board,\wed
all said that afterwards...we don't always look a& gierson solving problems with their own
strengths.” (PE1)

It was recognised that this might prove profesdigriiemanding for some students
but that this is appropriate for a final year ptaeat. The students participating in this
project were allowed the opportunity to work indegently with creativity and
flexibility.



. Dissemination of the value of occupational therapy

Tutors from the university highlighted the importarof role emergent placements in
expanding the boundaries of the occupational tlyepapfession. It was felt that
meeting and working with a range of service prossdeho are not usual providers
motivated and enlightened others about the philogab occupational therapy which
can be deceptively simple. This outcome was helpftihe students who encountered
services / agencies new to their professional espes, for example, the police and
probation service. It was also extremely importargnabling the university to
expand and develop professional networks withinrcttramunity:

‘...increasingly the government is taking much of tiage for chronic situations out of the health
service and this is going into the community tyfcaithin partnership working with non-statutory
organisations ... it emphasises to the studentslibat are possibilities and it emphasises to the
organisations what benefits this profession camgor(AT3)

The challenge for these students was that an ithdemerstanding of their chosen
profession was required to enable them to pronfagepbsitively within an
alternative environment. It was evident from alttcipants that using prior learning
and on-going support from the educational proviterstudents proved equal to this
demand and succeeded in introducing the valueafpational therapy to the teams
they worked with:

‘If | were to leave tomorrow and my job was advest and (the student) applied as an OT she would
be given an interview, because she had a placemeatand it was so successful. Because it opened
people’s eyes that health is not just about nursin@PE1)

. Thinking ‘outside the box’

The students and academic tutors felt stronglytti&tole emergent placement
helped the student to think beyond a traditionafgssional structure. They had to be
creative within a non OT environment and rapidlyalep a profile of how
occupational therapy can be practiced within deemsttings. The demanding nature
of this requirement was recognised by academicdwtod was reflected in the
success that both these students achieved:

‘| think it's quite demanding on an individual tetaally do that and it just pushes them a bit farth
both of them rose to the challenge which is absbjudreat and they left a mark behind them which
has been very well thought of in both instancesTX)

The placement teams highlighted that they had ézhrmew skills and approaches
from their student which have had a lasting im@enct that they continue to use
afterwards:

‘Thinking out of the box really for people, creatithinking...she influenced peoples’ thinking, people
found her so easy to get on with and she put mtotthe work and the planning of the work. And she
delivered a high quality service... the packs #hegt left behind we are all going to use as pastuof
resource.’ (PE1)

The value of this outcome was acknowledged in terfitbe students’ professional
development, the beneficial effects on service igiom to their users and the
essential progression of occupational therapydevaloping field with a valuable
approach to contribute to health and social cave@mments.



4.2.3 Key challenges
This section addresses issues which were raisadray by students and tutors, as
factors that could impact on the achievement dfh Quality practice placement.
These issues did not necessarily arise duringotioiect but they were identified as
concerns which may have a negative effect. Theseswere:

* Knowledge base available to students

* Time

* Lack of informal learning and supervision

* Raising service users’ expectations

. Knowledge base available to students

It was acknowledged by most participants that spdanowledge of occupational
therapy may not be offered by the placement testhdent. This potential weakness
puts greater emphasis on the distance supervisamegs and the possibility of
accessing occupational therapist support from dtdead sources. One of the students
in particular valued peer supervision with fellow &tudents in similar settings and
the support offered by the university tutor on @€dfic issues to keep her ‘on track’
(OTS2).

Alternatively, it was acknowledged that the studdearned from service users and
benefited from the exposure to a range of clidms they had not encountered on
previous placements. One placement educator higkligthe wealth of knowledge to
be gained from the service users that the studemumtered and the rich and unique
opportunity this offered:

‘They can gain an enormous amount of knowledge fitemmembers themselves...you are going to
hear about their lives and what they do and how feel...you know 40 odd people a day with
personality disorder there are not many placescgmumeet (various conditions) and see the chaitges,
is so good when the student says so and so ddesk’tuite herself today how am | going to deakhwit
her today?’ (PE2)

Although not a problem in the pilot project, it wasknowledged by both students and
academic staff that the purpose of occupationalfhein a role emergent placement
could be confusing for a student. The generic mobelelling from the on site practice
educator could blur the student’'s understandingp@if unique contribution to the
team in which they were working. The students iagdlin this study demonstrated a
deep understanding of their professional roleshimiilighted that for student who

was uncertain, the lack of professional suppora alaily basis could be problematic.

. Time

The supervision of role emergent placements reduireonsiderable time investment
from academic tutors both before and during theeggpce. Prior to the placement
the tutor needed to research and learn about thies@rovider, negotiate with the
student and placement educator and plan meetingsdalar supervision..
Additionally, time had to be booked out for sessianith the individual student and
dates for undertaking the halfway and end of plaaa@rassessments in collaboration
with the placement educator. This involved consilkr pre-planning to allow for the
flexibility to meet the needs of both the studemd alacement educator, and to find a
way around everyone’s commitments. It was genefaltythat the supervision
process was successful by being flexible and respeno needs and events. The
process was much more intensive than for othetieéeplacements, involving time



to discuss what the student was doing on a dasisbthus developing and enhancing
their clinical reasoning.

The students invested considerable time in orgaqiieir placements, in one case
having to ‘sell’ her case to the potential placetiteam. They also worked very hard
before and during placement to prepare and gaiwlettye and understanding of the
settings and approaches that they were takingmpasoth students were highly
motivated in their chosen setting and this was ashk@dged to be a pre-requisite for
success.

The placement educators identified the time comemiinmvolved. This was
particularly the case for one educator who hadai@n any students in their setting:

‘Placements are quite hard work for supervisors, lyave to fore plan. You have to give up your time
to supervise people; it is quite a lot to think atd think 2 placements a year would be the most |

would ever think about(PE1)

This educator also raised the issue that a studend create problems in the work
place that would then entail considerable timeliereducator to resolve. This did not
occur in any way during these placements but had beconcern prior to the student
starting.

. Lack of informal learning and supervision

A challenge identified by the students was missirgginformal contact with other
occupational therapists which occurs during thewlagn on placement in an
occupational therapy service setting. The extemthich they missed this lack of
informal professional liaison appeared to surptteestudents and was not something
they had taken into account when considering fhlarements. It was also an issue
that was more apparent in the early stages ofldeement:

‘In the early days OTS1 said “I miss at the enchefday sitting down opposite another OT”, so we
said she could email me at 4pm every day and | dvoaply to supplement that, but she never did.
Once she had said it, it wasn't really a problemiagshe did not really need to... ' (AT2)

The students were proactive in arranging an infbpear support meeting and would
meet once or twice a week after work. This was @alssible because they were
geographically close, and alternative methods waekt to be identified for a more
isolated student.

» Raising service users’ expectations.
The School, and everyone involved in the role ererglacements were aware that
the students would be engaging in activities whvchild increase opportunities for
service users and these would be withdrawn whepl#eement finished. It was
necessary to ensure that the aims and objectivesatt intervention were carefully
presented by the student, to ensure that the semgiers were fully informed that
these were short term interventions. Whilst this wat an issue on the two placement
experiences used this aspect does need to beidymansidered to ensure ethical
practice.



4.2.4 Factors for success
This section addresses the issues which emergedtire® data indicating factors that
facilitated a successful placement experiencelfqraaties. The following issues were
raised and discussed:

e Student motivation

* Placement location

* Flexibility

* Preparation

. Motivation

All participants in the project were highly motiedtto achieve a successful outcome..
The students were keen and enthusiastic; theydeadified an area of work that
interested them and then selected and negotiadedpent settings. This involved
taking the initiative to inform potential placemermif the contribution they could

make to the team both before and during the planeriide students held their own
caseloads and initiated new interventions for tlents, completing the experience by
giving highly praised presentations to the placemeams.

Each team was open and willing to accept a studemt a different professional
background. It was evident that the main placeradatator planned the placement
carefully and gave considerable thought to othdrs might be involved in the
student’s support and learning. The comments madegldata collection highlight
their enthusiasm for the learning potential of tiservice team:

‘The expectation | had of OTS1 was for her to ble &b acquire the knowledge and the skills of the
service that we offer, had to be a learning cuoreher really. Anything she gave to us would be a
bonus...’

The academic tutors took the responsibility of infong the placement teams about
the aims and objectives for the students, anddesssthe placement potential early on
in the process. They additionally took a very fld&iapproach to distance supervision
aiming to troubleshoot potential problems quickiglallocating sufficient time for

the students within the general constraints of ensity workload.

This determination to work together towards a commion was highly influential in
the success of the project and the distance sigi@nvprotocol.

. Placement location

The geographical location of these two placemedoisedo the university made a
flexible approach to distance supervision viabl@vél to and from supervision
sessions was minimal and the academic tutor caailavhilable to student and/or
placement educator at relatively short notice. piteximity of the two placements
also enabled the students to arrange informal ggvort meetings.

Placements that are at a greater distance froredheational establishment or
isolated from other students could present grgatdylems. The visiting
arrangements may have to be more rigidly plannédfaa cost of travel would have
to be a consideration. The benefits of being gauycally close were highlighted by
the students and their academic tutors; it wasaiséd as an issue by the placement
educators.



. Flexibility

The term ‘flexibility’ was used on a number of osmms by all participants. The need
for flexibility with regard to the supervision press; the requirement for the students
to be flexible when integrating into a team whi@dhittle or no understanding of
their possible contribution, and the flexibility thfe placement team to accept a
student who could cause an increased workload verybusy and close-knit team.
Additionally there was a need for the universityflexible and willing to negotiate
a new approach to placement experience which datasacessarily fit the mould of
traditional occupational therapy provision.

. Preparation
Careful preparation from all parties ensured thatglacements were successful:

‘...thinking clearly before getting involved, so tha¢ are well prepared and we don't ever doitas a
last minute to just pick this one up and run withtiis actually a well prepared and well reasoned
decision to use that placement...I will always reca@nthsensible preparation and get all the paper
work and process sorted out.’ (AT1)

Everyone involved with the project put in time aeftbrt to ensure that detailed
planning occurred to ensure clarity of expectatamaind issues such as learning
goals, placement outcomes, assessment and evaluatvas generally felt that the
time invested prior to the experience was influartt the smooth running of the
placement and avoided ‘crisis intervention’.

Some challenges for the team developing and plarthis type of practice placement
provision were identified during data collectioithaugh they were hypothetical in
both cases. None of these challenges were fel todurmountable but it was
recognised that the issues raised must be condigdren developing a formalised
distance supervision model for role emergent plasdsm The challenges highlighted
were the time required for planning and runningphecess; raising service provision
and users expectations and then withdrawing; dgalith conflict or a struggling
student; and maintaining an occupational therapydon a team of other
professionals.



5. DISCUSSION

It is acknowledged that the focus of the projecaiened from simply looking at the
supervision process to considering the whole rolergent placement experience and
the value of this approach to placement educatidre project has emphasised the
need for a clear protocol to support not just tig@esvision process, but role emergent
placement management in its entirety.

The project has shown that practice placementsléhemergent settings can be
undertaken very successfully providing key issuesgpéanned for and organised early
in the process. A role emergent placement cab@aoindertaken without the
necessary time allocation prior to and during tlegment. This time allocation is
required from all of those involved: academic tatgrlacement educators and,
importantly, the student. The responsibility omg avork required, by the student
must be understood as they are central to the gsa®d therefore ensuring that
students are carefully advised about the challenfytrss type of placement is
essential.

A distance supervision protocol must be acceptedllbyith clear delineation of roles
and responsibilities to avoid confusion for thedstot once out in the placement team.
In our project the placements’ location made sugam from the university
convenient but in the case of a role emergent place at a distance from the HEI
this may not be so achievable. It may be possktdedistance supervision could be
provided be an experienced occupational therafasement educator working in the
locality but whether this would involve financi@muneration would need to be
considered. In addition one of the findings frora groject is the support students
gained from their peers.. An exploration of howrmagport groups could be utilised
in a particular area, either with students fromrtbe/n HEI or from a similar HEI
course, would be beneficial to future role emergegatements.

A clear feature of the distance supervision modattbe for the profession specific
supervisor to ensure that support and reflectionare skills is available to the
student as this can not be provided by the placepdrcator. The theories
underpinning the profession’s clinical reasoningstrhe explored and strengthened
which can be achieved through face to face sessiobg email / telephone contact
on a regular basis. The student must contributeisgorocess by careful preparation
for professional supervision and with the use oD@&bls such as a reflective diary
or critical incident sheets. If more than one stide placed in one geographical
location group supervision could be explored.

The impact on the organisation providing the pcacplacement must be considered.
The required time and resource implications haenlukscussed extensively but
there are benefits to be gained by a team takintpismmole. This project demonstrated
that in both cases the student contributed sigaitiy to the work of the team and
made a lasting impact by their approach to themkwBoth students introduced new
concepts and new ways of thinking about the settihgy had entered. Although this
was a positive experience, discussion must ocdlr avpotential role emergent
placement regarding changes in service provisidnis raises some ethical issues



around service users’ expectations and experieasas intervention is offered for a
limited period, and then withdrawn.

The overwhelming finding from this project is tmate emergent placements can be
of tremendous benefit to all concerned. The stugdatement provider, HEI and the
wider profession can all gain positive outcomesfithe experience. The key to
achieving such benefits is shown to be carefulmpltanand preparation and a clear
protocol that all parties can adopt and understbmtihis way overlap of roles and
confusion over placement supervision and outcoseasily avoided. The following
section highlights the important features for sagrotocol.



6. THE WAY FORWARD

The purpose of this research project has beenvisala protocol to support the role
emergent placement experience. This has been ietbby evidence from the
findings of the project and a previous placemeipeeience. The protocol addresses
the key findings of the project and identifies a8 to be taken in a chronological
order:

» Early identification of a suitable placement
» Direct communication and identification of key pmrael
* Undertake a placement visit to establish the siliiiabf the proposed
learning environment
» Completion of a Clinical Placement Agreement (iflhpEactice) between the
placement provider and the HEI
» Identification of suitable students who meet théofeing criteria:
- a clear sense of professional identity
- an abilitywaderstand and articulate their professional role
- an abilitywark within professional isolation
- an ability to establish clear and succinct leagrgoals for the
placement
- awillingness to engage in an alternative expese
» Identification of the day to day supervisor on sitel with clarification and
agreement of their role
» Allocation of the distance supervisor within the IHB&lternative clinical area,
with clarification and agreement of their role
» Confirmation of arrangements with the placemenvioler
» Establishing a supervision contract between theéestuand the distance
supervisor
» Establishing a contract between the distance sigmerand the day to day
educator to include being present at the assesgymecgss
» Evaluation of the placement on completion usingnieehanisms for
placement monitoring
» De-brief of personnel engaged in the placement.



7. DISSEMINATION OF INFORMATION

Research should not occur in isolation and thigeptdias important findings that can
inform and develop placement practice educatiotHerprofessions allied to
medicine. Dissemination of the findings to a widadience is, therefore, vital and the
methods of disseminating the information from thigi-project are as follows:

» Conference papers
Jepson J, Wells C (2005), The development of aiegt supervision protocol for
health profession students in role emergent planégriéirst International Clinical
Skills Conference, from the skills laboratory te tlworkplace: Making the
connections, Monash University, Prato, Italy
Jepson J, Wells C (2005) Developing Role Emergtadaments with Distance
SupervisionMulti-professional Practice Placement Educatoiosmf@rence, University
of East Anglia — November 2005

» Papers submitted
Jepson J, Wells C_Should we support studentsastipe placement in role emergent
settings?Seminar abstract for College of Occupational Tpista Annual Conference
2006, Cardiff
Jepson J, Wells ole emergent practice placements for allied heaitfession students
1% Pedagogical Research in Higher Education (PRHEjetencePedagogical
Research: Enhancing student suc@3¥6, Liverpool Hope University

* Publications
Jepson J, Wells C (2005), The development of akist supervision protocol for
health profession students in role emergent planggrieirst International Clinical
Skills Conference Publication, Monash University

* Publications in preparation
Journal article for British Journal of Occupatiofi@lerapy

* Other
Liaison and discussion with Anna Wood, Educatiofidgef, College of Occupational
Therapy re. national role emergent placement projec




8. CONCLUSION

It should be acknowledged that this was a smalegm@ject which related to two
clinical areas offering learning opportunitieswwtfinal year students. The
methodology chosen to both evaluate the experianddo provide evidence to
underpin the draft protocol was appropriate asdvpled meaningful engagement for
the participants. It was important to respectaimmunt of work which the role
emergent placement personnel had contributed tsttltent’s learning experience,
and not to impose on their professional time taatdy. The use of interviews
enabled each participant to reflect on the expeégand in a sense to de-brief from
this in a constructive manner.

The findings from the project have been used telbgvthe draft protocol. This is
essential in ensuring that role emergent placensstanderpinned by the quality
initiatives which are used for traditional placernsenThe key objective of the
protocol will be to enable the student to undertakearning experience which
addresses their personal and professional develupthes making role emergent
placements a viable practice experience. The pobteeds to recognise that
structures which are in place for the more traddigplacements may have to be
specifically addressed.

This project is timely as the outcome addressesdied to expand placement
networks and recognise that other agencies areagaeipped to offer opportunities
for health students. The national shortage ofegsteants is a highly pertinent topic,
and the current re-organisation of health and scai@ will impact on availability for
the rising numbers of health care students. THE@®of Occupational Therapy has
expressed an interest in this work, and it is idéshthat the project findings will
inform future national policies.

A development from the project would be to undestiuture research which seeks
the views of the service users. Whilst it was emtdhat they fully engaged in
activities which were offered by the students, tkews were not sought regarding
this addition to their normal programmes.

Confidence in the process of engaging in a rolergem placement has been
expressed by the Youth Offending Team who haveedfa further placement to a
current third year student, and this will provideapportunity to trial the protocol.
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